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About theCoalition for Community Schools

The Coalition for Community Schools, housed at the
Institute for Educational Leadership
(IEL), is an alliance of national, state and local

organizations in educationiK6, youth development,
community planning and developnighigher

education, family support, health and human services,
government, and philanthropy as well as national, state,
and local community school networks. The Coalition

advocates for community schools as a strategy to
leverage local resources and pragsachanging the

look and feel of the traditional school structure to best

meet the needs of children and families in the 21st

century.

About the Institute for Educational Leadership (IEL)
For a halfcentury, the Institute for Educational

Leadership (IEl). has championed the need for leaders
at all levels to shake off their institutional constraints
and work across boundaries to address the needs of

young people and their families. Bound by no
constituency, IEL serves as a catalyst that helps
policymakersadministrators, and practitioners at all

levels bridge bureaucratic silos and undo gridlock to

improve outcomes for all young people and their

families. | ELO S
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that prepare children and youth for postsecondary

education, careers, and citizenship.
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EXECUTIVE SUMMARY

From statehouse to schoolhouse, interest in community schools and expanded learning
opportunities (ELO) has grown. This report captures the interaction between these two mutually
beneficial education reforms in local communities and draws important lessonall help

schools, districts, community partners, and others.

The Coalitionfor Community Schoolseesxpanded learning opportunitiasmultidimensional
and involung enrichedlearningexperiencs, schootlcommunity partnershipgndproductive
useof time Based on these principles, we developed an ELO typology (see Tablel).
typologycaptures a broad classification of time periods available for students and families to
benefit from expanded opportunities. These ELO types are organized prifoary categories:

I ELO required for all students.

. ELO for some/all students to increase the number of school days.

I ELO for some/all students to increase time beyond the conventional school day.

. ELO for some/all students during the conventional school day.

The study illustrates the prevalenceegpanded learning opportunitisscommunity schools

across theountry. We found that expanded learning opportunities are a core component of the
commurity schools strategy. Community schools are providing learning experiences across
various time dimensions and provide intentional, structured, and coordinated partnerships at the
school site that put children at the center of learning.

This study also higlghts best practices for implementing expanded learning opportunities

through the community schools strategy. Community schools have successfully aligned learning
opportunities wit h tdffercoBabonatve plabfaemsatdhe eommiyns s i o n
and schoolevels for crafting a comprehensive ELO strate€@gmmunity schools also ensuhe

provision of highquality ELO programsisa responsibility of all partners asdstainELO

efforts throughnnovative blending of funds.

As more localitiesontinue to explore new ways fproviding ELO for their students to prepare
them for college, career, citizenship, and life, the community schools strategy will provide a
vehicle and vision for creating and sustaining partnerships for successful legyportunities.
Looking into the future, it will be essential for community schools and expanded learning
opportunities advocates and practitioners to work together.



Expanded Learning Opportunities (ELO) Typology

ELO Required for All Students

Expanded school day

Formally lengthens the school day for all students beyond the
standard 6.5 hours offered in most public schq@issome cases,
mandatory ELO may be targeted to only certain grades in a scho

Expanded school
year

Formally lengthens the school year beyond the standard 180 sch
days for all students. For example, a revised school calendar ma
days and rearrange s c ljirosome casésy
mandatory ELO may be targeted to only certain gsaidea school.)

ELO for Some/All Students to Increase Number of School Days

Expanded school
week (e.g., weekends

Includes academic and nacademic supports and activities for so
to all students on Saturdays and Sundays (either mandatory or
voluntary).

Intersessions

Includes academic and nacademic supports and activities for so
to all students during weekdays when school is not officially in
session. Applies only to schools with an exparsigtbotyear
model.

School breaks

Includesacademic and neacademic supports for some to all
students during school breaks such as days off for teacher
professional development, cdeay holidays, winter ahspring
breaks, and so forthhis does not include summer).

Summer

Includes academic ambnacademic supports and activities for so
to all students during summer. Does not apply to breaks in exten
year models. Those are consid

ELO for Some/All Students to Increase Time beyond Conventional School Days

After school

Includes academic and naeademic supports and activities for so
to all students after the end of the conventional school day.

Before school

Includes academic and nacademic supports and activities for so
to all students before the start of thewamtional school day.

ELO for Some/All Students during Conventional School Days

Expanded learning
opportunities during
the conventiona
school day

School partners provide academic and other learning supports (€
internships, service learning, linkésghrning, Science, Technology,

Table 1. Expanded Learning Opportunities (ELO) Typology

Engineeringand Mathematics (STEM) programs, and so forth) to
young people and their families during the conventional school d
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INTRODUCTION

Two important education refosmave been
unfolding on parallel and sometimes
interwoven paths recent yearsThe firstis
the community schoselstrategywhich focuses
on providingopportunitiesand supportat the
school siteThesecondeform includes all the
various models oféxpanded learng
opportunitiege.g., afterschool, extendedy,
andsummerprograms$ that haveemerged
since thamid-1990s Especially noteworthy
for both fieldswas the authorization of the
federal 2% Century Community Learning
Centerprogramin 1994. The213'CCLC
grantshelped launch afterschool programs
around the country as well as many
community schoolandcontinue to be a
source of funding and convergengeday,
almost all community schools use expanded
learning opportunity strategies and most
expanded learng opportunities use school
community partnerships.

Recognizing the centrality @xpanded
learning opportunitiesHLO) in community
school initiative$ and the growth in scale and
innovations across bottommunity schools
and ELO effortsthe Coalition r Community
Schools( TheCoalitiond) wanted to learn
more about the scope of ELO in community
school initiativesOur theorywasthat
community schools ancommunity school
initiatives providea vehicle for expanding
learning opportunities and for aligning ELO
witha s c lcareadademianission.

Our theory built on the012Child Trends
report,Expanding Time for Learning Both
Inside and Outside the Classroom: A Review
of the Evidence Baseherethe authors
created amxpanded learning tim@&LT
typology) wheren community schools operate

across time dimensiondyringconventional
school hours and owtf-school time) provide

for learning expansion (school day and school
year), andffer a rangef programtypes(full -
day kindergarten, expanded school day and
year, and summer schoal. short, the
authorssuggestethat community schools
representeévery type of ELT.

Other literaturgpointedto an important
connection between ELO and community
schoolsas well. Writing about tis

relationship, the Center for American Progress
said

At the heart of both the community schools
and expanded learning tinmodels is

raising student achievement by
challenging the conventional school
model. Implemented separately, each of
these models has the potential to make
dramatic gains in the lives and academic
success of educationally disadvantaged
students. Implementeal concert,

however, they maximize the benefits and
allow schools to address multiple factors
in childrenbés | ives,
strengthen the school and the community
(Owen, 2010, p10).

Finally, we knew thaELO, espeailly
afterschooprograms has always been an
important part ofheimplementation of
community schoolacross the countri/Many
community schoogpartners provide
enridhmentopportunitiesduring outof-school
time. While we knew that ELO is prevalent in
community schools, we could not identify
much that hd been written about the
relationship between the two reformghile
we believed firmly that community schools
help align and enhance ELO, weeded more
evidence.

1 A community school initiative refers to those districts, cities, or counties that are implementing community schools

multiple sites in a coordinated way.
20t her organizations,
for Action, 0 conceptualize

including the

Nati onal Center

ELO as a core part of th

5

ai



To explore tlerelationshipmore deeplywe multiple factorsinvolvedin increasingstudent
drew on several sources achievement andosing theopportunity gap

i Dialoguewith ournational partners The Calition definesa community school as:
focused on the relationshigetween
the reforms

. A broadsurvey of local community
schools networks

. A set ofcase studiesn local
community school initiativedeeply
involved with ELO

i A series ofblogsto highlight
innovative ELO practices

i Dialogue withsuperintendents
involved with community schools

A place and a set of partnerships between
the school and other community resources.
Its integrated focus on academics, health
and social services, youth and community
development and community engagement
leads tomproved student learning,
stronger families and healthier
communities. Community schools offer a
personalized curriculum that emphasizes
real-world learning and community
problemsolving. Schools become centers
This reportsynthesizes information from these of the community and are open to

sources to captutbe nature of interaction everyoné all day, every day, evenings
between two mutually beneficial reforms in and weekends.

local communities anid intended tdnelp the
increasing number of policymakers, funders,
and practitioners who are working at points of
convergence betweaommunity schools and

Using public schools as hubs, community
schools bring together many partners to
offer children, families, and communities,
a range of supports and opportunities

ELO. . 4 ) ..
includingexpanded learning opportunities
We begin with brief descriptions of the as well aengaging instructionhealth and
reforms and their convergence, follovith a social supports, family and community
description of our data collection strategies,  engagemengouth developmengarly
andthenconclude with findings relevant to childhood development, and collegyed
policymakers, funders, and practitioners careerreadiness. Communityschools are
interested in both reforms. akin to smart phones where students and
) their families can accedhe opportunities
Community Sajols and supports they need and deserve.

Community schools have a long histevith _
deep roots i n oflkchbots asD d\Gesstesountry, gxgre and more leaders in
social cenrs andnJ ane Ada ms 6 s eddcatigniespgctally gchogl district leaders),
to provide social supports thosewvho most ~ Youth development, health and human

need theni.Community school&ave been services, th@onprofit world, business, and
experiencing significant growtbverthe last ~ other sectors acknowledgeat educating our
15t0 20 yearsas school and community children is a collective responsibilitgchool
leaders recognize the need to addthes systems need the assets and expertise of

community partners in order to meet our
shared goal of helping students succeed.

3 To learn more about the history of community schools, see Rogers, J.S. (@@8)Lnity schools: Lessons for the pa
and presentFlint, MI: Charles S. Mott FoundatipBlank, M.J. (2005). Reaching out to create a movement. In J.G.
Dryfoos, J.Quinn, and CBarkin (eds.)Community schools in action: Lessons from a decade of prdptic43258).
New York: Oxford University Press.

4The Coalition for Community Schools thinks about community schools just like smart phones. The opportunities
supports |listed in the description are fiappso that
operating system. Vistittp://www.canmunityschools.org/aboutschools/what is_a community school.aspx
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Community schools are one example of
school and community partnerships that are
taking hold in cities and districtMore than
80initiativesacross the country aveorking

to scale ugommunity schoolg their
communities’ includingthose inCincinnati
(Ohio); San Francisco and Oakland
(California); Tulsa (klahomg; Lincoln
(Nebrasky® and Baltimore (Mryland.® See
Figurel for an example of one community

Summer Learning Association, have helped
advocate for and support various types of
ELO. New organizations have also recently
emerged around pilot initiatives to develop
other ELO strategies. In Massachusetts, for
examplethe National Center on Time and
Learning supports the lengthening of the
school day for all children and is now working
to implement the strategy in five states.

school initiative In addition,Coalition
partnergAppendix V)such as the United
Way Worldwide, American Federation of
Teachers, the principahnd superintendest
associations, anothers endorse the role of
school and ammunity partnership® support
students, families, and communities.

Expanded Learning Opportunities
Expanded learning opportunities as an
education refornstrategy have also received
increased attention over the past 15 to 20
years, and the variety of ELO types has
grown. Central to the increased focus on ELC
is the feder &Centgrpver
Community Learning Centers (2CCLC)
program. Originallyaimed at supporting
expanded learning opportunities for students
and adults, the program now focuses on
Afacademic enrichment
nonschool hourd or ¢ W Afterdhee n .
Child Care and Development Block grant{'21

Cincinnati, Ohio, Public School$
Community Learning Centers (CLC)

Community schools, known as CLCs in
Ohio, were an important strategy for the
Cincinnati Public Schools $1 billion
Master Facilities Plan that started over
10 years ago. Public schools were built
or renovated around a shared philosoph
among school and commity partners:
schools are a hub of the community, anc
their purpose is to revitalize learning anc
transform the communityVith local
school board policy supporting such
schoolcommunity partnerships,
Cincinnati now boasts 35 CLCs across
the city. Cincimati represents but one
example of a place that has adopted the
community schools strategy as central t
its education reforms.

CCLCis the largest federal funding stream fo
out-of-schooltime programming; its funding
grew from $40 millionn 1994 to $1.15 billion
in fiscal year 2012t has primarily funded

Figure 1. Cincinnati Public Schoofs Community
Learning Centers (CLC)

afterschool and summer learning opportunities

but is now starting to fund otih ELO
strategies (e.gextended day) as well.

National, state, and local organizatiérsjch
as the Aferschool Alliance and the National

5To learn how communities are scaling up their community schools strategy across schools, visit

http://www.communityschools.org/ScalingUp/

6 To learn more about where school and community leaders are implementing community schools, visit

http://www.communityschools.org/map.aspx

"As defined by the U.S.
8These organizations are
please see Appendix V.

Doaspfaa 2 #tCeanéury CommnbinityEeatningaGentessn 6 s
al so

partners of the Coal
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While superintendents we spoke with tend to
think aboutELO asout-of-schoottime
programmingtherangeof ELO initiatives has
evolved Policymakers and school leadare
now consideringnore broadly the various
ways that learning cdme expan@édacross
various time dimensions. For examlee
flexibility waivers under théJ.S.Depatment
of Edu ElamentarynaddsSecondary
Education Act (ESEAhavebroadenedhe

use ofthe 2F' CCLC funding, previously
limited exclusivelyto outof-schoottime
programmingo supportbothincreased
learning time and enrichment opportunities
during andoeyondschoolhours Other federal
grant programs, such as the Race to the Top
State and District competitions, Investing in
Innovation(i3), Promise Neighborhoodand
School Improvement Grantalsobroaderthe
definition of ELQ In anera of limited funding
increases, thexpansion of ELQypes
sometimes creaséension between advocates
seeking the samfends In addition to
increased support from governments at
various levels, major foundations have been
investing heavily in various types of ELO.

Convergence of Community Schools and

Expanded Learning Opportunities

From the perspective of the Coalition and its
local partnersexpanded learning
opportunities are crucial components of a
community school. Similarly, amid the growth
in the types of ELO and their increased use,
schoolcommunity partnetspsarepivotal to
providing highquality expanded learning
opportunities.

There seems to be a natural connection
between the two strategidartnership is a
core principle across both strategies. Both

And finally both seek common outcomes for
students.

Based orthese points of convergenaeesee
ELO asmultidimensional and involag
enrichedlearningexperiencs, schoot
community partnershipgndproductive use

of time Theseexperienceshould allow
children to explore their interests and talents,
begin to discover what they want to become,
receive extra academic support, aedelop

as individuals For students to succeed,
schools and community partners need to work
togetherto provide these kinds of learning
experiencedy tapping into and restructuring
a variety of time periods such as summer
breaks or an extended school day.

Therefore, for purpses of this report, we use
the following definition of ELO

Expanded learning opportunitiesare
activities that provide more time for
academics and enrichment beyond the
conventional school day (e.g., extended
day, summer, and after school) and
includeefforts to provide learning and
development experiences that enhance t
school curriculum during the conventiona
school day (e.g., communityased
learning, problem solving, linked
learning). School staff, contracted
providers,andbr community partnerare
responsible for providing more time and
more opportunities.

Figure 2. Defining Expanded Learning Opportunities

To have the greatest impact, community
school and ELO leaders and practitioners must
deepen their focus on aligning their visions

community schools and ELO tap the resourcegyig g comprehensive resufiscused strategy.

and expertise of community partners. Each
strategy also relies on loedécision making
with key stakeholders rooted at the
community and school level working together.



About the Study
This report afforded the Coalition an
opportunity to examinenore deeply the

convergence of community schools and ELO
through a number of strategies. The Coalition

developed this report in order to capture the
scope and nature of expanded learning
opportunities in community school
partnerships and to identify theastof-the-art
ELO practices that community schools are

i mpl ementing. To deepe

we first developed an ELO typology to help
frame our definition of ELO.

Creating an ELO Typology

We initiated the study by engaging several
ELO expert8in discussiongiboutELO and
the role of partnershipRegardless of
affiliation, these individualsuggested that
several types of time periods may lend
themselves to restructuring or expansion in
order to provide students with enriching
opportunities.

Partners told us to think abaait the time
periods in which students and families may
benefit fromexpaned opportunities. Such
periodsinclude those not traditionally
considered in discussions of ELO, such as

teacher professional development days. The

conversations led to the creation dirmader,
morecomprehense ELO typology

We thenorganizel the typologyinto four
primary categories

i ELO required for all student%his
category captures ELO types that are
required for all student# represents a
Awhalcehool 0 reform
usedELO activities occur when
schools formally lengthen the school
day or year beyond the standard 6.5
hours or 180 school days required for

all students. In some cases, mandatory
increases in the school day or year may
be targetednly to al students in
paricular grades.

ELO for some/all students to increase
the number of school dayELO
includes academic or neatademic
opportunities for some to all students
on a voluntary basiduring

mtersegséonsdinclyding \seekdays c u s |

when school is not officially isession

or on teachersdé profess
development days), school breaks such

asoneday holidays, winter and spring

breaks, and summers.

ELO for some/all students to increase
time beyond the conventional school
day.ELO includes academic and non
academic gpports and activities for
some to all studentseforeand/orafter
the end of the conventional school day.
Similar to the previous category,
participation is voluntary.

ELO for some/all students during the
conventional school dairhe final
categoryincludes the restructuring of
time during the conventional school
day, or what s&me call
without adding time for all students
many schools, and significantly in
community schools, community
partners provide academic and other
learning suports (e.g., internships,
service learning, linked learning,
STEM, and so forth) to, young people
andl thé¥tr familie §uriny the
conventional school dayvhile some
may consider this category good
school practice, we include it as a type

9 The Coalition conducted conversations with community school leaders and staff from the Afterschool Alliance, National
on Time and Learning, National Summer Learning Association, Child Trends, and the National Center for Community Sc

theChi drenés Aid Society to
®We have chosen to use the

devel op a sense of possible
term ficonventional 0 when r ¢

often refer tottbnal i mehasl|l tHayfitradi
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of ELO because of the central role
played by partners in community
schools, even during the school day.

Within the four broad categories, we identifiec
nine ELO types as noted in Table 1 (for an
example otommunity school initiatives in
each ELO type,ee the blogs in Appendix I).

It is importar to note that schools may draw
on more than one category. For example, a
school may choose to extend the school day
formally for all studentsndprovide

additional afterschool learning opportunities
for some taall students.

As we shared the typology with community

The Community Schools
Superintendents Leadership Councils a
network convened by the Coalition for
Community Schools and the School
Superintendents Association (AASA) to
spotlight leaders and provide a peer
support group for superintendents who a
implementing the comunity schools
strategy districtvide. The group was
convened in June 2013 to discuss its role
in expanded learning opportunities. A full
list of Councilsuperintendents and those
attending the meeting is available in
Appendix IV.

schools representatives, ELO, and school
leaders, they told us that it resonated with
them and spurred them to broaden their
thinking aboutELO and what it encompasses.
They found it helpful to thinkfcdhow they can
use both the time available during the school
day and oubf-school time more effectively
and efficiently to provide more and more
engaging
academic learning, enrichment, and
development.

For example, the typology helped provide a
platform for the superintendents in the

opportunitie'

Figure 3. The Community Schools Superintendents
Leadership Council

Community Schools Superintendents

Leadership Council (convened by the
Coalition in June 2013; Figuf}) to discuss
their perspectives on ELO. Bill Fetterhoff
superintendent of the Godwin Heights Public
Schools (Michigan), represented the view of
many when he sai
|l earning is the const
that learning opportunities are essential to
helping students succeed, anddiim one
variable that they can control. The primacy of

d, AT

opportunityover time is a key principle in our

vari abl
counci |l

s the
The

i me i
ant . o

~

ngreed

ELO typology*?

11 We acknowldge that some may challenge the specific definitions or categories we have chosen. We hope that th
typology is a useful tool for thinking more broadly about different types of ELO. We invite feedback as we continue

develop the idea of ELO types.
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